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Dear Faculty and Staff: 

 Welcome back to what proposes to be an exciting and productive year.   

I am extremely excited about the growth we made academically as well as in the                                    

implementation of the instructional initiatives last year and I know we will continue                                

to make strides this school year. 

 As you welcome your students to this new school year, start with a clean slate.  Be positive and 

promise them as well as yourself that this will be the best year they have ever had.  Let them know that 

they will participate in hands-on activities and intriguing learning experiences. Be honest and give them 

relevant examples and reasons why they should take full advantage of your class. Help your students 

make a commitment to work hard, study, and learn all you will offer.  Make sure that you teach the first 

day.  Your ultimate goal this school year should be to make sure that all of your students leave knowing 

that they learned something new and feel that they can learn in your class.   

 Finally, enthusiastically communicate the message that your high expectations are for all of your 

students and that you are going to do everything possible to make sure that all of your students are    

successful. 

HAVE A GREAT SCHOOL YEAR! 
 

Dr. LaToy Kennedy, Chief Curriculum and Instructional Officer 

TEACHING, LEARNING, AND COMMON CORE STATE STANDARDS 
Submitted by Renee McKinnon, Instructional Improvement Officer 

 

As you prepare for the school year, this resource article will help you to start the school year with     

Common Core State Standards in mind. The full article can be found at the following link: 

http://www.teachhub.com/7-ways-common-core-will-change-your-classroom. Please take a moment to 

access the link and read the full article about a few practical changes that teachers and school leaders 

must make to be successful with Common Core State Standards implementation. Highlights from the 

article are as follows: 
 

•         Classroom instruction must reflect a “digging deep into ideas” effect. Common Core will focus on 

the depth of standards not the amount of standards that can be covered. Teachers will teach fewer topics 

in a year, but with greater detail.  

•         Literacy and reading is critical however Common Core requires that teachers balance instruction 

with nonfiction, not just teaching with fiction.  

•         Students must be taught in situations that allow them to prove their opinions and claims verbally 

and with evidence. Students must be skilled to judge the facts!  

•         Speaking and listening skills are throughout the K-12 curriculum with guidelines and               

requirements for having frequent discourse among learners. 

•         Students must have access to digital tools and programs to publish evidence of achieving          

educational goals. Technology is part of many standards and is central to the curriculum.  

•         Literacy skills and critical thinking skills are emphasized across subject areas, for example,     

students must learn to read accurately and write effectively in every subject.  

•         An increase in rigor, not just to pass a test, will be required and this must be equitable for all   

students through differentiated instruction. 

Best wishes on a successful school year! 



         

BULLYING ORIENTATION PROGRAM  
Submitted by Chief Collins, Safety Administrator     

                                        

Bullying is something that affects the safety and learning environment of students           

attending our schools. In an effort to raise awareness and an understanding of Bullying  every    

District 150 school must communicate Board Policy on bullying to students and parents on 

an annual basis.  

  The adopted Bullying Board Policy gives students a clear understanding of what Bullying 

is, what it looks like, and how it affects them and others.  Students in grades K through 12 will be shown a      

PowerPoint presentation that will give them a clear understanding of what Bullying is, what it looks like, 

and how it can affect themselves and others. All students will take a pre-test and a post-test to determine 

the amount of the information they have learned about Bullying.  The hope is that all students that       

participate in this training will be more likely to refrain from bullying and to take action to stop it when 

they see it.  Parents will be provided Bullying Parenting tips regularly via the District website (psd150.org) 

and/or through school newsletters and other printed material. This Bullying Assessment Activity shall be 

completed by all District 150 students within 30 days of the start of school. 

ACCESS FOR ELLS  
Submitted by Rebecca Lindholm Director of Title I and ELL Programs 

 

 The results are in! The ACCESS for ELLs® English Language Proficiency Test reports have arrived 

and should have been distributed to schools by August 15th. What is the ACCESS for ELLs and what do ed-

ucators do with the results?  

 ACCESS for ELLs is a required annual exam for students who have limited English proficiency. The 

exam is given in January and February by teachers who have obtained certification through WIDA (World 

Class Instructional Design Consortium). Currently, there are 32 member states of the consortium including 

Illinois. ACCESS is based on the WIDA English Language Development Standards. The main purpose of the 

exam is to help educators, parents and students better understand a student’s development of English lan-

guage proficiency on an annual basis. It also contributes to state accountability reporting. 

 ACCESS measures students’ English ability in four domains: listening, speaking, reading and writ-

ing. The speaking section is adaptive and is assessed through a scripted face-to-face interaction. Speaking is 

scored locally by the test administrator. For writing, students receive three or four tasks, depending on the 

tier of the test form. With the exception of Kindergarten, writing is centrally scored at MetriTech, Inc. by 

trained raters using a six point writing rubric. Kindergarten writing tasks are scored by the test administra-

tors with a grade appropriate version of the Writing rubric. The listening and reading skills are assessed 

through multiple-choice questions.  It is recommended that all four domains not be administered in one day.  

 There are two results reports, a Teacher Report and a Parent Report. The teacher report should be 

placed in each student’s cumulative folder with a copy going to the current teacher of each ELL student. The 

Parent Report should be shared with parents at the first Parent Teacher Conference of the school year. Each 

parent report will be in English and the native language of the student if available. 

Another tool provided by WIDA is the Can Do Descriptors, which provide a range of expectations for student 

performance within a designated English language proficiency level of the WIDA Standards. Along with the 

ACCESS results, the Can Do Descriptors can help teachers create lessons geared toward and intended to 

advance a student’s level of language proficiency. The Can Do Descriptors can also provide insight on grad-

ing ELLs.  

 Contact Rebecca Lindholm, Title I Director to schedule professional development to learn how to use 

the ACCESS results and Can Do Descriptors with lesson planning and grading of ELLs.   

 

Students will remember how we treated them long after they forget 

what we taught them. Author unknown 



 

DEPARTMENT OF TRANSPORTATION & FLEET SERVICES 
SAFETY  *  PRIDE  *  INTEGRITY 

(Submitted by Anthony Mendoza, Director of Transportation) 

 

Welcome back teachers and staff! We would like to offer a few tips for the beginning of the school year: 

1. While students load buses in the afternoon, please verify that the student is on the correct bus. Do not 

place students on a bus if they’re not on the bus roster.  

2. If a parent gives you a change of address, please make sure you forward that information to your school 

office so it can be entered into Skyward. Doing so will assist us in ensuring we have the student routed 

on the correct bus. 

3. Plan field trips in advance. We will have fewer drivers available during the mid part of the day. Also, be 

sure to review the field trip black-out list. This list can be found at:  www.psd150.org/transportation   

under the “Office of Educational Tours & Athletics” tab. Your contact for field trips is Mr. Chris          

Lingenfelter, Transportation Specialist Ext: 38104. 

4. Our office is open 5:45 AM to 6:00 PM. We can be reached at: (309) 693-4418. You can also visit our   

website at: www.psd150.org/transportation for the most current information. 

The Department of Transportation wishes you a safe and exciting school year! 

TEACHER EVALUATION—WHERE DO WE START? 
Submitted by Revonda Johnson, Instructional Improvement Officer 

 

 Last year our district rolled out the Peoria Teacher Evaluation System to 

all 27 schools.  This tool is a result of hours of collaboration between the Admin-

istration and the Peoria Federation of Teachers.  It is designed to grow teachers in 

four domains in order to increase student engagement, achievement, and to help 

their everyday practice. There are five tools used to evaluate the various groups in 

our district.  Administrators were able to hold meaningful conversations with staff which allowed them to 

reflect on their practice and presentation in order to improve in the classroom.  For many teachers, it was 

the first time in years their work had been noticed!   

 As we move forward into our second year, everyone is encouraged to review their data from last 

year’s summative rating.  What areas should you focus on in order to improve your practice this year?  This 

information should be used to guide you as you select the areas for your professional growth plan.  Have you 

reflected on feedback given from your administration in order to change areas in your planning, classroom 

structure, or practices to ensure all students are learning?  If you are a Specialist, have you reviewed your 

data to help improve the delivery and impact of your program that will assist teachers and coaches with   

using resources to improve their practice?   

 Throughout the year, we will offer articles that give assistance with the Teacher Evaluation System.  

To help you get started for the 2013—2014 school year, you should review your data and feedback from last 

year to determine your areas of improvement and to remind yourself of the areas of strength.  Everyone 

should review the four domains and components within the domains.  What does it take to be excellent?  

How do I reach proficiency?  Remember you need to consistently meet the components to ensure the rating.  

For those staff members who are new to our district, you will establish your baseline this year, but you 

should complete your self-reflection to know where you will start this year!  After the first formal observa-

tion, you may find your areas of improvement are actually a strength and you may need to change your   

Professional Growth Plan. 

 Our goal is to provide feedback through multiple observations and conversations that will allow 

teachers and specialists to become the best in the state.  The Peoria Teacher Evaluation System is the foun-

dation for improvement to ensure all students are given the same opportunity for excellence in our district!  

If you have questions throughout the year, please refer to your Guidebook and Toolkit or contact your       

administrator.  We look forward to a wonderful year!    

Teachers are precious people who cause joyful happenings in the hearts of children.   
Author Unknown 

http://www.google.com/url?sa=i&rct=j&q=school+bus+word+clip+art&source=images&cd=&cad=rja&docid=SLULj3gr2lzgTM&tbnid=MW9Qr6rk7Psm3M:&ved=0CAUQjRw&url=http%3A%2F%2Fwww.hartsfield.leon.k12.fl.us%2F&ei=jQj5Ubu1K4T0qQHVpYGACA&bvm=bv.49967636,d.aWM&psig=AFQjC


STARTING THE NEW SCHOOL YEAR WITH A FOCUS ON THE COMMON CORE 

STANDARDS FOR MATHEMATICAL PRACTICE 
(Submitted by Susan Gobeyn, Mathematics and Science Coordinator) 

 

 
 As we move toward full implementation of the Common Core State Standards, the fresh start of a 

new school year affords the opportunity to incorporate The Standards for Mathematical Practice into daily 

lessons beginning the first week of school. The content standards and practice standards were written to   

provide a solid structure for students to learn mathematics with a deep conceptual understanding. Teachers 

must work to develop a classroom environment in the “spirit” of The Common Core State Standards. Such an 

environment will include cognitively demanding tasks based on the grade level content standards and an  

expectation that students will engage in making sense of the concepts via The Standards for Mathematical 

Practice. The practices describe the various processes, proficiencies, and expertise that teachers will seek to 

develop in their students. Practice standard 1 and practice standard 6 serve as the foundation for the other 

practice standards. In order for the other practice standards to be meaningful, the overarching Habits of 

Mind must be in force.  The content standards coupled with the practice standards provide teachers with the 

WHAT and the HOW of effective mathematics instruction. 

 Implementation of The Standards for Mathematical Practice begins with one simple step: Teachers 

talk less, students talk more. Keeping this in mind during planning and instruction will ensure that         

students are taking ownership of their learning and are engaged in the mathematical practices. Teacher 

questioning is key in encouraging students to think mathematically. Listed below are questions related to 

each of the practice standards that can be immediately used in any classroom. The questions are sure to   

encourage mathematical thinking and interaction with the content in meaningful ways. As a result, students 

will develop a deep conceptual understanding of the important mathematics presented in the lesson. 
  

1.  Make sense of problems and persevere in solving them. 

 How would you describe the problem in your own words? 

 How would you describe what you are trying to find? 

 What do you notice about...? 

 What information is given in the problem? 

 Describe the relationship between the quantities. 

 Describe what you have already tried. What might you change? 

 Talk me through the steps you’ve used to this point. 

 What steps in the process are you most confident about? 

 What are some other strategies you might try? 

 What are some other problems that are similar to this one? 

 How might you use one of your previous problems to help you begin? 

 How else might you organize?  Represent? Show?  
 

2.   Reason Abstractly and Quantitatively 

What do the numbers used in the problem represent? 

What is the relationship of the quantities? 

How is _______ related to ________? 

What is the relationship between ______and ______? 

What does_______mean to you? (e.g. symbol, quantity, diagram) 

What properties might we use to find a solution? 

How did you decide in this task that you needed to use...? 
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Mathematical Practice Cont. 
     

2.   Reason Abstractly and Quantitatively (Continued) 

 Could you have used another operation or property to solve this taks?  Why or Why not? 

 How do the numbers you wrote relate to the problem? 

 How does _____ represent _____? 

 Can you explain your thinking about ____? 

 What would happen if? 

 What would it look like if? 
   

3.  Construct Viable Arguments and Critique the Reasoning of Others 

 What mathematical evidence supports your solution? 

 How can you be sure that...? / How could you prove that...? Will it still work if...? 

 What were you considering when...? 

 How did you decide to try that strategy? 

 How did you test whether your approach worked? 

 How did you decide what the problem was asking you to find? (What was unknown?) 

 Did you try a method that did not work? Why didn’t it work? Would it ever work? 

 Why or why not? 

 What is the same and what is different about...? 

 How could you demonstrate a counter-example? 

 How does this strategy connect to …..? 
 

4.  Model with Mathematics 

 What number model could you construct to represent the problem? 

 What are some ways to represent the quantities? 

 What’s an equation or expression that matches the diagram? number line? chart? 

table? 

 Where did you see one of the quantities in the task in your equation or expression? 

 Would it help to create a diagram, graph, table, …? 

 What are some ways to visually represent…? 

 What formula might apply in this situation? 
 

 5. Use Appropriate Tools Strategically 

 What mathematical tools could we use to    visualize and represent the situation? 

 What information do you have? 

 What do you know that is not stated in the problem? 

 What approach are you considering trying first? 

 What estimate did you make for the  

 solution? 

 In this situation would it be helpful to use.a graph..., number line..., ruler..., 

 diagram..., calculator..., manipulative? 

 Why was it helpful to use ____? 

 What can using a ______ show us that _____may not? 

 In what situations might it be more informative or helpful to use...? 
 

6.  Attend to Precision 

 What mathematical terms apply in this situation? 

 How did you know your solution was reasonable? 

 Explain how you might show that your solution answers the problem. 

 Is there a more efficient strategy? 

 How are you showing the meaning of the quantities? 

 What symbols or mathematical notations are important in this problem? 

 What mathematical language..., definitions..., properties can you use to explain...? 

 How could you test your solution to see if it answers the problem? 

 



 Mathematical Practices Continued 
 

7.  Look for and Make Use of Structure 

 What observations do you make about...? 

 What do you notice when...? 

 What parts of the problem might you eliminate? simplify? 

 What patterns do you find in...? 

 How do you know if something is a pattern? 

 What ideas have we learned before that may be useful in solving this problem? 

 What are some other problems that are similar to this one? 

 How does this relate to...? 

 In what ways does this problem connect to other mathematical concepts? 

 Could we use this thinking in other situations? 
 

8.  Look for and Express Regularity in Repeated Reasoning 

 Will the same strategy work in other situations? 

 Is this always true, sometimes true or never true? 

 How would you prove that...? 

 What do you notice about...? 

 What is happening in this situation? 

 What would happen if...? 

 Is there a mathematical rule for...? 

 What predictions or generalizations can this pattern support? 

 What mathematical consistencies do you notice? 
 

 The Standards for Mathematical Practice must be integrated into each and  

every lesson in order to ensure that all students are given the opportunity to learn 

mathematics with understanding. Make a goal for the coming school year to pose rich 

mathematical tasks, to ask thoughtful questions, and to engage your     

students in The Common Core Standards for Mathematical Practice. 

101 TEACHING TIPS, SECRETS, AND IDEAS FOR 2013 
(www.teachthought.com) 

 

Each month a few of the 101 will be listed, however if you would like to see them all at once, 

they are located on the website listed above.  
 

1. If the students are not responding, do something different. 

2. Resist generalizations, e.g. “they’re just not getting it,” or  “they’re doing great.”  There is no “they” — 

they are 25 unique students and unique level of performance. 

3. Do not focus on standards. Focus on the tone of curious learning.   

4. Students will remember little of what you taught to them, but will never forget the way you make them 

feel. 

5. Curiosity and questioning are the roots of all learning. 

6. You are a professional. Strive to project that image at all times. 

7. Be reachable to students after they leave your classroom. 

8. Doggedly pursue uncovering what students actually understand through unique assessment forms,    

rather than focusing on the performance on “the” assessment. 

9. Worry less about what other teachers are saying, and more about when and where you can collaborate 

meaningfully. 

10. Shy away from collaboration that is topical and focused on process rather than creating, innovating, or 

producing. 

11. Worry less about teacher actions but more about learner actions. 

12. Help your students publish. 

13. Differentiation is not about learning styles, but about different learning experiences entirely. 



 

FAIR AND EQUITABLE GRADING PRACTICES FOR STUDENTS WITH LEARNING 

DISABILITIES WHO HAVE IEPS 
(By Dennis D. Munk, Ed. D. 

http://www.greatschools.org/special-education/LD-ADHD/1018-grading-students-with-ieps.gs) 

Summarized by Karen M. Ball, Special Services Coordinator 

 

 Dennis D. Munk, Ed. D. has written an article to guide parents, teachers and administrators in the crea-

tion of a “fair and equitable grading system” for students with IEPs focusing on students with LD. In this article, 

Munk defines a “fair and equitable grading system” as one that: 

  -Provides an opportunity for high grades to be earned 

  -Provides meaningful grades that reflect a student’s experience in the         

   classroom 

  -Provides flexibility as needed to meet individual needs 

  -Maintains high student accountability 

  -Accurately matches grades to performance, even when accommodations      

   are implemented. 

 Munk focuses on the student with LD who receives low or failing grades. He states that all team members 

should first ask the question “What grading elements, i.e. exams, homework, effort, work habits, are resulting in 

the student’s lowest grades?” After determining the element/s, the IEP team can then focus on the implementation 

of the accommodations and modifications within the curriculum and determine if changes need to be made.        

Accommodations are defined as changes made in the setting or manner in which information is presented or the 

manner in which students respond, but no change is made in the learning expectations. Accommodations are used 

so that the student can successfully access the general education curriculum. Modifications, on the other hand,   

actually do change the manner in which the material is being presented as well as changing the target skill and/or 

the learning expectations. Modifications allow for the student to access the curriculum that best supports his/her     

academic needs which are determined by the severity and type of disability. 

 Using a modified curriculum requires careful consideration and planning of an individualized grading    

system by the IEP team. If the modifications only focus on targeted academic areas, i.e. math or reading, an       

individualized grading system may not be used only for that academic area; all other academic areas would be 

graded in accordance with the district guidelines. IEP teams need to be aware that all student accommodations 

and modifications are only legal if listed on the IEP. 

 Munk concludes the article with tips on “class-wide grading practices that benefit all students”. He first 

discusses the inequity in the grading system when a student is given a “0” for missing or incomplete work. Munk 

advises that the alternative to a “0” be a policy created so that late or missing work can be made up and turned in 

for all or partial credit. Another approach would be to give some points for late or missing work so that one or two 

assignments do not drastically lower a student’s grade.  By eliminating the “0” the student’s grade will more accu-

rately reflect his/her knowledge and skill attainment.  

 Munk identifies another area where students with disabilities show low    

performance due to their disability and not lack of knowledge; the areas of             

assessments. Munk suggests that assessments be given so that students are able to 

demonstrate their knowledge and skill in other ways besides the traditional written 

format. For instance, a student who has difficulty writing may perform better if he/

she is allowed to present his/her knowledge orally or create a presentation that 

demonstrates attainment of the standard taught. 

 Munk’s article stresses that those parents, especially who have students in 

high school, be aware that the implementation of a modified curriculum and grading 

system may affect the student’s post-secondary options. As always, the student’s ability to access and be successful 

within the general education curriculum as well as in post-secondary settings should be the focus of any IEP team 

meeting. 

 

Choose to think and respond professionally, never       

respond personally to a student or what he or she has 

said or done.  



 
 

 BE A STAR LITERACY TEACHER! 

Star Literacy teachers ……… 

 

Set high expectations, 
 

Teach with intention, 
 

Actively engage students 

and value 
 

Relationships, Rigor,    

Relevance. 

 

Have a stellar year, 
Shameika Sykes-Patterson 

Social Studies/Literacy Coordinator 



Call or e-mail Suzy Herrington, Senior 

Health Educator at the Hult Center for 

Healthy Living at:  (309) 692 -6650 or              

sher-

WWW.HULTHEALTHY.ORG  

 

Hult Center for Healthy Living     5215 N. Knoxville Ave.    

NEED MOR E  
INFORM AT ION?  

Most people consume too much sugar on a daily basis 

without even realizing it. According to the American 

Heart Association, the average adult in the United 

States takes in 22 teaspoons of added sugar a day, or a     

whopping 150 pounds a year, while teens pile in 34     

teaspoons a day. That’s more than twice the amount of 

sugar we should be eating. In fact, the American Heart 

Association has already urged Americans to cut added 

sugar intake given the overwhelming evidence that too 

much sugar is associated with health conditions such as: 

The American Heart Association recommends limiting 

the amount of added sugars you consume. For most 

American women, that’s no more than 100 calories per 

day, or about 6 teaspoons of sugar. For men, it’s 150  cal-

ories per day, or about 9 teaspoons. The bottom line: look 

at food labels to see how much sugar is in the foods you 

are eating and whenever you can, drink water instead of 

sugary drinks. 

Medium McDonald’s chocolate shake 111 

Orange soda (20 oz. bottle) 85 grams 

Medium 7-Eleven Slurpee 73 grams 

Bag of Skittles 47 grams 

Arizona Lemon Ice Tea (24 oz. can) 72 grams 

Dairy Queen Butterfinger Blizzard 

(medium) 
86 grams 

Sonic’s Route 44 Cherry Slush (44 

oz.) 

170 

grams 

Starbuck’s Venti Strawberries & 

Crème Frappuccino 

120 

grams 

Dunkin' Donut's Oatmeal Raisin 51 grams 

Panera's Pumpkin Muffin 47 grams 

 Obesity  Cancer 

 High blood pressure  Impaired immune system 

 Heart disease  Dementia 

 Stroke  Metabolic syndrome 

 Diabetes  Depression 
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